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Abstract

The article deals with objective and subjective conditions that determine the
professional development of teachers in general and the development of their
professional reflection in particular, which are related to the real system of
professional training of students at higher school. To their number there were
included: psychological orientation of professional training; the content of the
educational process in higher educational institutions; unity and interrelation of
theoretical and practical aspects of professional training of students at higher
school.

Subjective conditions that influence the development of professional
reflection of future teachers of a foreign language were such as: professional
orientation of the person in his/her future activity; the development of intellectual
abilities; students’ activity in their professional development and mastering of
professional reflection.

The authors of the article identified four levels of professional self-
determination of the first-year students who studied at higher school: 1) a high

level of professional self-determination is the manifestation of a multi-component



professional motive; the presence of a clear idea of the image of a teacher with a
lot of professionally relevant qualities; the development of objective self-esteem,
active and positive attitude to the profession and the purpose of studying at a
higher school — at last to become a professional teacher. Students with a high level
of professional self-determination formed a group of “well-professionally
oriented” students: 2) middle (potential) level of professional self-determination —
the manifestation of two-component professional motive (stable desire to become a
teacher, the ability to work with people); the development of active and positive
attitude towards the profession and the purpose of studying at a higher educational
institution to become a teacher of a foreign language. Students with a potential
level of self-determination were classified as “professionally oriented”; 3) low
level of professional self-determination — the manifestation of one-component
professional motive (the desire to become a teacher), which in its content —
amorphous, unstable, because in its basis — only the emotional attitude to the
profession (“like — do not like™); the perception of the pedagogical profession is
superficial, fragmented, and, as a result, passive-positive attitude to the profession
and objectives of studying at a higher educational establishment. Students with a
low level of self-determination made up a group of “weakly professionally
oriented”; 4) very low level of professional self-determination — manifestation of
uncertain attitude to the profession, self-restraint from it; motives and goals of
entering higher educational institutions can be regarded as emotionally cognitive-
orientated (“just interesting”, “may be like”, “try”). These students formed a group
of “professionally non-oriented” ones.

Key words: professional reflection, professional development, professional
training, professional self-determination, professionally relevant qualities,

mastering of professional reflection, professional motive.
Pe3rome

VY crarTi nocnipkeHo o0 €KTHUBHI Ta Cy0’€KTHBHI YMOBH, IO BH3HAYaIOTh
npodeciiHMi  PO3BUTOK IMeaaroriB y muioMy 1 ¢opmyBaHHS mnpodeciitHol

pednekcii 30kpemMa, TMOB’S3aHI 3 Cy4acHOI CHUCTeMOI0 (haxoBOi MiATOTOBKHU

2



MalOyTHIX BYMTENIB y BHUIIMX HaBUYalIbHHUX 3akjianax. Jlo 00’€KTHUBHHMX YMOB
BiTHECEHO: MpodeciiiHy CHpsIMOBAHICTh MIATOTOBKM MalOyTHiIX (axiBI[iB; 3MICT
OCBITHBOTO TPOIIECY Yy BHUIII; B3a€EMO3B’SI30K TEOPETUYHOTO 1 MPAKTUYHOIO
ACTIEKTIB MiATOTOBKH.

BuokpemsieHo cy0’€KTHBHI yMOBHM, WIO0 BIUIMBaIOTh Ha (OpMyBaHHS
npodeciitHoi pediiekcii MalOyTHIX Y4YMTENB Ta BHUKJIAJIa4diB 1HO3€MHOI MOBH:
npodeciiiHa CIpSIMOBaHICTh OCOOMCTOCTI; IHTEIEKTYyalbHI 310HOCTI; aKTUBHICTD
CTYJICHTIB y (hax0BOMY PO3BUTKY 1 HAOYTTI mpodeciiiHoi pediekcii.

ABTOpamMu CTaTTi BU3HAYEHO YOTUPH PIBHI MPOPECIHHOIO CaMOBU3HAUYECHHS
CTYZIEHTIB 1 Kypcy, Kl BCTYNWJIU JI0 BUILOTO HAaBYAJbHOIO 3akjiaay: 1) BUCOKHUIA
pIBEHb — MPOSIB 0AraTOKOMIOHEHTHOTO PO(ECITHOr0O MOTUBY; HAasIBHICTh YITKOTO
ySBJIEHHS Npo o0pa3 BUMTENS, a TAKOXK HEOOXITHI I HbOro MpodeciiiHo
aKTyaJibH1 pucH; ChOPMOBaHICTh 00’ €KTUBHOT CAMOOIIHKH, aKTUBHO-TTO3UTUBHOIO
CTaBJICHHS 10 mpodecii 1 MeTH HaBYaHHS Y BHUILOMY 3aKJaJl — CTaTU BUUTEJIEM-
npodecionaioMm. CTyeHTH 3 BUCOKMM pPIBHEM MPOQPECIHHOrO CaMOBU3HAYEHHS
CKJIAJIaJIA TPYITY «100pe MpoQeciitHO 30pIEHTOBAHUXY; 2) CepeaHiil (MOTEHIIAHNN)
piBEHb — NPOSB JIBOKOMIIOHEHTHOTO MNpOQeciiHOro MOTHUBY (CTiliKe Oa)KaHHS
CTaTH MeNaroroM, 34aTHICTh A0 poOOTH 3 JOJAbMHU); C(HOPMOBAHICTH AKTUBHO-
MO3UTUBHOTO CTaBJECHHS A0 Npodecii Ta METH HaBYaHHS Yy BHUILOMY HaBYAJIbHOMY
3aKiaal — CTaTH BUMTENEM 1HO3eMHOiI MOBU. CTyAEHTIB 13 MOTEHUIWHUM PIBHEM
CaMOBH3HAYCHHS MU BIJHOCHIIM J0 KaTeropii «mpoQeciiiHO 30pi€HTOBaHHUX»; 3)
HU3BKUU PIBEHb — MPOSB OJHOKOMIIOHEHTHOrO MpodeciiHOro MoTuBy (Oa)kaHHS
CTaTH MEJarorom), ikl 3a CBOIM 3MICTOM — amMOp(HMI, HECTIHKHIA, OCKIIbKUA B
HOTO OCHOBI JHUINE €MOIlIHEe CcTaBlieHHA 10 mpodecii («momobaeTbes — He
noA00a€eThCs»); YSIBICHHS PO Mpodeciio neaarora moBepxHesi, ¢pparMeHTapHi i,
SK pe3yNibTaT, — MaCHBHO-NIO3UTHUBHE CTaBJCHHS 10 ¢axy 1 METH HaBYaHHS Yy
BUIIOMY HaBuYalbHOMY 3akyiafi. CTyA€HTH 3 HM3bKUM PIBHEM CaMOBH3HAYCHHS
CKJIQJIaJi TPYITy «c1abko mpodeciitHO 30piEHTOBAHUXY; 4) yKe HU3bKUI PIBEHb —
IpOsSIB HEBU3HAUYEHOT'O CTaBICHHS 10 mpodecii, caMOBIICTOPOHEHHS BIJ HeT;

MOTHBHM 1 M€Ta BCTYIIY 1O BHIIOI'O HABYAJIBHOT'O 3aKJIady MOKHaA pOBHiHIOBaTI/I K



€MOIIIITHO-TT13HABAILHO-OP1EHTOBAHI1 («mpocto IIKaBOY, «MOXKIIUBO,
CIOA00a€ThC», «CcrpoOyro»). Taki CTymIeHTH CcKIaaamu rpymy «mpodeciiHo
HEOPIEHTOBAHUX.

KawouoBi ciaoBa: mnpodeciiina peduekcis, mnpodeciiiHuii pPO3BUTOK,
npodeciifHa MmAroToBKa, mnpodeciiHe caMOBU3HAYEHHS, MPOGECciiiHO BaXKJIMBI

pucu, HaOyTT npodeciitHoi pediiekcii, npodeciiHuii MOTHB.

Background. The actual approach of updating reflection is especially
relevant for those professions where the theoretical foundations of such an
approach remain inadequately developed. Practicing teachers in such a situation
have to look not only for solving a certain problem, but also to choose a strategy
for its solution, or to create their own original concept, based on their own
experience and available theoretical and experimental research.

To a large extent, these problems are characteristics of the professional
systems of “man-man”, a distinctive feature of which is a rich psychological
background that impedes any technological regulation of pedagogical activity. In
these circumstances, reflection as a quality of a person, as the ability of a teacher to
integrate his/her own experience, theoretical knowledge and research approach, in
order to find the optimal solution to ambiguous practical problems and situations
of cognitive disonance, becomes an indicator of high professionalism, which, in
our opinion, must be inherent rationality and humanity.

According to these, the study of the conditions and means of the
development of the professional reflection of future specialists, the development of
methods for teachers’ purposeful development become especially relevant.

We consider pedagogical activity a reflective process by its nature. If we
consider the pedagogical process in the context of “the subject-subjective
paradigm” [1; 2], the effect of teachers’ influence on students is greatly enhanced
by reflexive processes. In such a way we consider reflexive management as the
main, central process of the pedagogical activity. The regulatory function of

reflection, its influence on the relationship between the teacher and the students
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and the style of pedagogical activity were studied by us as a type of reflection that
Is characterized in pedagogical activity and communication as a socially perceptual
reflection, under which we understand rethinking, checking our own ideas about
the development of children’s person. The disorientation of social-perceptual
reflection we mean as a cause of destructive relations in the system of “a teacher —
a student”.

That’s why reflection is considered by us as a professionally important
quality of the person, which forms the basis for the formation of the social-
perceptual and communicative skills of a teacher. Also reflection determines the
level of his/her professional self-consciousness. In order to develop a pedagogical
reflection we consider reflection as a psychological mechanism of professional
self-knowledge of students at the process of studying at the pedagogical university.

Objective. So, we’ll analyze the reflection as one of the psychological
mechanisms of self-control, which, in turn, ensures the personal growth of a future
teacher. From this point of view we determine the relationship between the logical
and emotional levels of pedagogical reflection, methods and techniques of the
development of reflection. In general, it was proved by us that knowledge of the
conditions and features of the functioning of the reflection of teachers at the initial
stage of adaptation to pedagogical activity were contributed to the improvement of
psychological and pedagogical teachers’ training. Also we developed and tested
the program of the development of reflection among students-teachers through the
means of social and psychological training, which was considered by the authors
of that article as a method of organized process of the development of reflection in
subject-subject communication.

Materials and methods. We have the purpose to analyze the results we
obtained for the component “experience of reflection” of teachers (128 teachers of
of Rivne State University of the Humanities were participated in the empirical part
of the research. The research lasted during 2017). For experimental research we
used the following methods and techniques: the method “Who am 1?”, developed
by M.Kun; a questionnaire “My Way to the Profession”, developed by
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M.Yu.Varban; a reflexive way of writing essays. To do this, we offered students
the themes of the essays: “How do I imagine my future life” and “My own results,
achievements in education and the way to reach professionalism”; a technique “A
pyramid of professional growth”, proposed by M.Yu.Varban on the basis of the
model of professional stratification of P.Sorokin; standardized self-replication
questionnaire by V.V.Stolin; a scale “My own view of myself now” proposed by
E.Erickson; a questionnaire developed by us to detect the imposition of future
psychologists; a method of unfinished sentences by N.Tolstykh; a questionnaire
developed by us for self-assessment of the person.

So, it was investigated how the topic of professional growth and reflection
was relevant for teachers, according to that point of view that their professionalism
included important qualities were fallen into the space of actual or potential
reflection. At the beginning of our experiment, we considered it was necessary to
conduct a micro-study of teachers’ judgments about the role of reflection in their
professional activity. In order to obtain a more objective assessment of knowledge,
we took into account not only the data on the questionnaire, but also the results of
our interview, which included a number of questions aimed at clarifying the
necessary information (table 1).

Table 1

Results of teachers’ judgments about the role of reflection in their

professional activity

Answers (%)
No. The teachers, who The teachers, who The teachers who The teachers, who
Questions | work at universities | work at universities | work at universities | work at universities
not more than 1 year not more than 5 not more than 10 more than 10 years
years years
* ** * k% * ** *k*k * ** *k*k * ** *k*k
1. \r/;‘r;:(ttllson’? 38,81 | 23,97 | 37,22 | 45,12 | 24,50 | 30,38 | 54,81 | 29,76 | 15,43 | 56,08 | 33,14 | 10,78
Explain the
2. :g;leegtfionm 33,13 | 36,05 | 30,82 | 37,57 | 30,08 | 32,35 | 48,24 | 31,04 | 20,72 | 49,33 | 37,13 | 13,54
the
professional




activity of a
teacher.

Outline the
problems
that your
reflective
thinking is
aimed at.

21,18

25,19

76,76

23,49

28,16

76,42

32,02

20,13

73,65

20,14

34,53

68,43

Show the
role of
reflection in
your
professional
activity.

27,05

33,18

79,37

28,86

34,53

77,61

29,54

41,06

79,34

29,44

24,07

77,09

Can
professional
reflection
accelerate
the
resolution of
problems’
situations?

22,66

31,45

86,79

28,11

35,97

82,42

30,10

28,94

78,49

25,06

43,77

80,63

* _ full answers;
** _ not full answers;
*** _ fragmentary answers.

So, teachers of different groups have insufficient knowledge about
reflection. The teachers expressed the following thoughts: “l did not know what to
think about my thoughts” (Olga K., the teacher who works at the university not
more than 1 year); “l heard about the reflection for the first time” (Marina V., the
teacher who works at the university not more than 1 year); “Never try to forget
about your problems” (Mike E., the teacher who works at universities more than 10
years); “l do everything right, I have no problems” (Oksana A., the teacher who
works at universities not more than 10 years).

The purpose of the second stage of our experiment was to analyze the
conditions that contribute to the development and intensification of professional
reflection among teachers. Planning this stage of the research, we proceeded from
the fact that the process of the development of professional reflection was a
specific part of the professional development of teachers. Professional reflection is
influenced by the general — both objective and subjective — conditions and factors

of professional development of the person of teachers.



Objective conditions that determine the professional development of teachers
in general and the development of their professional reflection in particular, are
related to the real system of professional training of students at higher school. To
their number we include:

« psychological orientation of professional training;

« the content of the educational process in higher educational institutions;

* unity and interrelation of theoretical and practical aspects of professional
training of students at higher school.

These conditions were revealed by the analysis of the educational process of
the faculties of foreign languages of Rivne State University of the Humanities
(Ukraine). We singled out the subjective conditions that influence the development
of professional reflection of future teachers of a foreign language:

» professional orientation of the person in his/her future activity;

» the development of intellectual abilities;

* students’ activity in their professional development and mastering of
professional reflection.

These conditions were determined by us during the study of the process of
professional orientation of students of the first year studying at the faculty of
foreign languages; as well as taking into account the fact of professional self-
determination in our research, we consider professional self-determination as the
main component of the system of the development of professional reflection of
future teachers.

According to the degrees of “professional suitability”, proposed and
described by Yu.N. Kulyutkin [3, pp.22-28] we identified four levels of
professional self-determination of the first-year students who studied at higher
school:

1. A high level of professional self-determination is the manifestation of a
multi-component professional motive (the desire to become a teacher of a foreign
language, the ability to work with people, to have a great interest in a foreign

language and the intention to study it); the presence of a clear idea of the image of
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a teacher with a lot of professionally relevant qualities; the development of
objective self-esteem, active and positive attitude to the profession and the purpose
of studying at a higher school — at last to become a professional teacher. Students
with a high level of professional self-determination formed a group of “well-
professionally oriented” students.

2. Middle (potential) level of professional self-determination — the
manifestation of two-component professional motive (stable desire to become a
teacher, the ability to work with people); the development of active and positive
attitude towards the profession and the purpose of studying at a higher educational
institution to become a teacher of a foreign language. Students with a potential
level of self-determination were classified as “professionally oriented”.

3. Low level of professional self-determination — the manifestation of one-
component professional motive (the desire to become a teacher), which in its
content — amorphous, unstable, because in its basis — only the emotional attitude to
the profession (“like — do not like”); the perception of the pedagogical profession is
superficial, fragmented, and, as a result, passive-positive attitude to the profession
and objectives of studying at a higher educational establishment. Students with a
low level of self-determination made up a group of “weakly professionally
oriented”.

4. Very low level of professional self-determination — manifestation of
uncertain attitude to the profession, self-restraint from it; motives and goals of
entering higher educational institutions can be regarded as emotionally cognitive-
orientated (“just interesting”, “may be like”, “try”’). These students formed a group
of “professionally non-oriented” ones.

We identified the professional self-determination of the students using the
questionnaire proposed by us (table 2). The data in Table 2 show that 13,25% of
the students of group E1, 18,94% — E2, 15,65% — K1, 17,37% — K2, who entered
the higher educational institution at the faculty of foreign philology, were well
oriented in the sphere of pedagogical profession and the process of mastering it,

that is, they have demonstrated a high level of professional self-determination. The
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average (potential) level of professional self-determination have 24,16% of
students in group E1, 29,38% — E2, 13,17% — K1, 21,19% — K2.

The professional choice of these students is conscious and motivated,
personal qualities have the basic requirements of the profession “man — man”. On
this basis, we assumed that these students had a positive reflexive experience,
which was also confirmed at the stage of molding experiment: these students were
distinguished by clearly expressed need for self-change and associated activity, as
well as the dynamics of their positive personal changes.

Table 2
Distribution of students of experimental and control groups according to their

professional levels of self-determination

Estimates for professional self-determination (in%o)
Levels of

professional self-
determination E1l E2 K1 K2

High level (well
professionally 13,25 18,94 15,65 17,37
oriented)
Average
(potential) level
(professionally 24,16 29,38 13,17 21,19
oriented)

Low level (poorly
professionally 36,18 39,42 34,58 41,02
oriented)

Very low level

(professionally 26,41 12,26 36,60 20,42
non-oriented)

Unfortunately, the results of students of experimental and control groups
with a low and very low level of professional self-determination are relatively
high: 62,59% of students E1, 51,68% — of E2, 71,18% — of K1, 61,44% — of K2.
The presentations of these students about their personal qualities in the context of
chosen profession were characterized by incompleteness, inaccuracy, poor
awareness of compliance with the requirements of the profession. In most cases,
the understanding of their own professionally meaningful properties and qualities

was determined only by general, undifferentiated ideas about chosen pedagogical
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profession. This allowed us to distinguish a number of contradictions, the main of
which are such as:

- between the lack of knowledge of students of 1-2 courses on the
complexity of the pedagogical profession and the requirement of awareness and
independence of their choice;

- between professional plans of students, on the one hand, and means of
achieving them — on the other one. So, students’ plans are focused on the result,
not on the ways to achieve them. These results were manifested in the lack of
awareness or inadequate assessment by students of their capabilities, in the
inability to take into account their individual characteristics in relation to the
pedagogical profession.

The results obtained by us did not allow us to resolve the revealed
contradictions at this stage of the experiment, since the qualitative research did not
foresee the introduction of the development program to form the professional
reflection of students. Also, the idea of a purposeful formation of person’s
readiness for future professional activity, which was realized through modeling of
reflexively organized activity.

The program, which was proposed by us, allowed us to form professional
reflection among students, as well as to solve the revealed contradictions in the
process of the experiment. The stage of determining the level of professional self-
determination was the initial, starting the process of the development of a future
specialist — a teacher of a foreign language.

The analysis of essays written by students of experimental and control
groups suggests the existence of such problems and contradictions that arise in the
way of the professional development of respondents. This, above all, is the
problem of conscious choice of the path of professional development; the
contradiction between the ideal of the profession and the image “I am a
professional”; the contradiction between the requirements of the profession and the
individual style of the activity; the contradictions between the perceptions of the

society and the type of professional, and the professional “gestalt” of the person;
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contradictions in professional growth associated with the level of reflexive
representation of the features of “l am in the profession”, etc.

Conclusions. Taking into account the results obtained in the molding
experiment, the preconditions for the acquisition of professionally significant
experience by future teachers are singled out: psychological education of students;
the development of value-semantic sphere of the person; the development of
personal, intellectual and professional reflection, the development of self-
knowledge of specialists, skills of self-examination, adequate self-esteem and the
ability to creative self-realization; the development of the need for self-realization,
subjective self-determination, self-control, self-correction of the professional
activity; the development of the ability to communicate effectively and present
dialogues with others during the professional activity, actualization of the
interpretive resources of the students’ person, the development of the students’
interpretative competence.
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